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Bonni Stachowiak [00:00:00]:

Today, on episode number 584 of the Teaching in Higher Ed podcast, Why
Traffic Lights Don't Work for Al Assessment and What To Do Instead, with Danny
Liu. Produced by Innovate Learning, Maximizing Human Potential.

Bonni Stachowiak [00:00:22]:

Welcome to this episode of Teaching in Higher Ed. Hi, I'm Bonni Stachowiak, and
this is the space where we explore the art and science of being more effective
at facilitating learning. We also share ways to improve our productivity
approaches so we can have more peace in our lives and be even more present
for our students. I'm thrilled to be welcoming to the show Danny Liu, who was
introduced to me by Jason Lodge. Danny Liu is a professor of educational
technologies at the University of Sydney, and he joins me today to talk about
what it means to frust students in the age of artificial intelligence. You are going
to hear about metaphors that we are going to extend the heck out of, but have
a lot of fun doing it, including the metaphor of a Disney cruise. So get ready to
travel with us today and hear about how we might rethink traffic lights as a
means for assessing and setting some parameters around artificial instead, and
instead use a menu framework, which Danny's going to share with us today.
We're going to talk about what Al can and can't do for learning and the real
danger of corroded trust between students and professors, and how much we
need to think about creating secure and open assessments that prepare
students for real world challenges.

Bonni Stachowiak [00:01:54]:

Whether you're grappling with ChatGPT in your own teaching or looking to foster
student agency in new ways, this episode offers a refreshing, practical, and, as
yoU'll hear, deeply human perspective. Danny Liu, welcome to Teaching in
Higher Ed.

Danny Liu [00:02:14]:
Thanks for having me.

Bonni Stachowiak [00:02:15]:

Page 1 of 18 BY-NC-SA 4.0



=TEACH I NG PODCAST | EPISODE 584

IN HIGHER ED

| was so glad toward the end of my conversation with Jason Lodge when he
mentioned about your work and you and | have been working on scheduling
ever since. And I'm just so grateful for you setting aside the time to talk to us
today. And not only that, but we get to. To join you at least in our mind's eye on
a Disney Cruise, just to kick off our episode. So take us on a Disney cruise, Danny,
and tell us what Disney cruises may have to tell us about menus.

Danny Liu [00:02:46]:

Oh, gosh, | wasn't expecting this one. So we, we went with the family on a
Disney cruise just from Sydney to New Caledonia and back. I'm a terrible person
at sea. | get horribly seasick and so most of the time was just spent looking
outside into the distance where she can get off the boat. But the really
interesting thing about Disney cruises is that every night you get sent to a
different restaurant. And it's a bit bewildering because there's dances and
there's lights and there's sounds, and there's a really massive menu of options of
food that you could choose from. And on a cruise, all you do is really sleep and
eat and do water slides. And halfway through being sick on the cruise, | was
thinking about Al obviously, as | do, and also thinking about the restaurants that
we visit every night.

Danny Liu [00:03:32]:

And what they have on a Disney cruise is to help you navigate this really
complex menu. Every night, they have a serving team which follows you
around. The serving team is the same one who gets to know you as a family. You
have a head server who introduces you to the menu and says, | remember that
you don't like this or you'd really like this. So | recommend these things from the
menu. That level of care and familiarity with us and the menu really got me
thinking about what we're doing as educators when it comes to Al in that our
students are presented with this massive array of things they could choose from.
They may not know the right things to choose or the best things to choose. And
our role as educators is to kind of guide them, as our serving team did, in trying
to find the most healthy options from the menu to choose from.

Danny Liu [00:04:21]:

And so, you know, every night, we would go to a different restaurant and we
would be infroduced to the menu. And the serving team, who got to know us
personally as a family over the course of the cruise, their role was to connect our
needs with the menu that was available. And so, as educators, our role really is
to help students to grasp the diversity of ways they could consume. Al know
that. Help them to understand that there are healthier choices and less healthy
choices. And as educators, our role is not to say to them, you can't eat X from
the menu because, you know, there's nothing stopping them from eating X from
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the menu. But rather, our role is to help them, saying, for this particular
assessment or this activity, these are the healthy choices from the menu which
will help you learn and will show you what they're like. And for this activity, these
are the less healthy choices.

Danny Liu [00:05:11]:

If you choose those choices, it's up to you. You could have five desserts today,
but if you do, and we did one day in the Disney cruise, if you do choose these
five desserts, you're going to get sick, you're not going to learn, and therefore,
it's going to detract from your experience and your learning. At university. So |

think that's where the menu analogy came from for us.

Bonni Stachowiak [00:05:29]:

So you tfried on a menu analogy and I'm going to try to extend your menu
analogy, but I'm going to also warn us both in advance that | could totally fail.
Yours is cruise related. | want you to, | want to take you on a cruise that never
happened. So our family, the kids, grandparents, they, they had wanted, they
just love bringing the whole family together. So we actually had a Disney cruise
planned. The grandparents were going to take all the grandkids and everyone
else on a cruise. I'm going to give you the date of the planned cruise and you're
already going to know why it didn't happen June of 2020. And when we say
dates like that, people from all over the world that work in higher education can
instantly flashback and think about the things that were happening in June
2020.

Bonni Stachowiak [00:06:13]:

And the reason | thought | might use my own menu or Disney cruise gone awry is
that a lot of what was happening then was well intentioned attempts to assess
learning that | fruly believe the vast majority of people do not mean to be
horrendous in their choices for assessment. But we're not always able to see
where our ethics and values get tangled up in our attempts to assess. And so we
saw headlines at the time for things like surveillance of female students. Two
vivid things come to mind. For me, maybe three never list three things because
I'll never remember the third one, but one where a proctoring company asked a
young attractive woman to take her webcam and view her lap. And another
where a young woman was throwing up and was ill and asked to be able to
leave the room so she could throw up not in front of the camera. And they said
no, if you throw up, you will fail this exam. So she threw up on camera.

Bonni Stachowiak [00:07:22]:
And a third one, this one maybe is a, | mean it's not an urban legend, but |
certainly didn't see video of this. But professors who required students to have
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their cameras on and weren't able to have the, | want to say good, but that
sounds so value laden. But as a woman who has had two children, | would know
not to require people to have their webcams on because yeah, people might
want to breastfeed who have young babies, but whatever professor this was did
just didn't have the good sense to know, gee, maybe 100% of the time we
shouldn't require people to have the webcam on. That there would be lots of
reasons why for me, that may work in My unique life context. But why for other
people, this wouldn't. So help me extend this. My little cruise gone wrong. | never
got to experience the wonderful guide that you describe.

Bonni Stachowiak [00:08:17]:

What is coming to mind for you about our well intentioned efforts to make
assessment scales work when they actually just aren't going to work because
the level of surveillance is impractical and even if it was practical, might bump
up against some of our values that we hold so dearly. So | realized that was a
lengthy thing and you probably have lots you want to share and | can't wait for
us to dig into this meal together on seeing if my analogy here worked in any
way, shape or form.

Danny Liu [00:08:50]:
Let's stretch this metaphor as far as it can go.

Bonni Stachowiak [00:08:52]:
Yes. Yes.

Danny Liu [00:08:53]:

No, it's good. | think you're right that faculty across the world have been trying to
grapple with what this Al thing, which we didn't ask for, is going to mean for the
value of what we're doing in higher education. And many people are well
intfentioned in how they want to approach this. | think the ideas of traffic lights
and assessment scales are extremely well intentioned. People want to give their
students clarity. They want to give their students a bit of guidance on how to
approach Al, what is going to be helpful for them for learning and not helpful for
learning. But my take on the assessment scales and traffic lights is that they offer
clarity. We think they offer clarity.

Danny Liu [00:09:33]:

But there are some issues around reality. And one of the realities is that students
will do not need to follow what you say. If it's a fake home assessment, if it's
something where we're not kind of, they're not there with us in person, then
there's really no stopping them from choosing other items or rather not following
your yellow light or level three guidance. And so the research coming out
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around Al and one of the main things that have been coming around is
students are massively confused. They're massively confused because different
courses are telling them different things the traffic lights are saying or scales are
saying particular things. But you know, there's no way for us to actually tell if
they're actually following this or not. And as Tricia, who's been on your podcast
recently, likes to say in her book, you know, if there's no way to really know
something is happening or not, then it gives other students more rationalization
to say, well, why should 12 Why should | bother listening to this thing2 And so |
think the tfrouble with these traffic lights and scales is that there is no way to
really know if the rules that you're putting in place are going to be followed by
students, and it doesn't mean that we need to detect them or surveil them more
when they're doing their assignments. Like, we don't want to go around and do
process fracking and those kind of solutions because that's just tech on tech.

Danny Liu [00:10:57]:

But instead what we need to do is | think we need to accept the reality that
students could be using Al in ways that we don't want them to be using Al if
they're not in front of us. And so the approach that we're doing at University of
Sydney is really to accept that reality and to say yes, for these assessments
where the students are not in front of you, it's going to be open. They're going to
do things that we don't necessarily want to do. And our role as educators is not
to police the use of Al in these open assessments, but rather to be able to
design open assessments, to be motivating, to be encouraging of student
thought, to be guiding them through a menu of options that we know they can
choose from freely, that we don't have any say in what they do or don't do. But
we do have a say in helping them to understand what's healthy and not
healthy. And so having these open assessments, but also having other
assessments where they are in front of us, we, we can talk with them, we can sit
with them, we can understand if they've actually truly learned in our courses. So
that's kind of the approach that we're taking with these traffic license scales,
saying it doesn't really fit with reality and therefore we need something else.

Bonni Stachowiak [00:12:03]:

There are two key things that come up in so many of these conversations. One is
that | want us to be so careful that we can really understand what, what you
said, you said to accept the reality, but that doesn't mean accepting a reality.
And this is not at all what you implied, by the way. But it's just so easy for our
brains to go there. That doesn't mean everybody lies, everybody cheats,
everybody's frying to get one up on you. So we really have to caution ourselves
against that. That is not what you're saying. The first time | ever used, to my
knowledge, big caveat there.
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Bonni Stachowiak [00:12:42]:

To my knowledge, the first time | ever used today's chat bot based large
language models, it happened accidentally inside of the note taking app that |
use. | did not seek out to use it. And now between Microsoft and today, as of our
having this conversation today, instructure the makers of Canvas, have just
announced that all of the Al stuff and it's foo new for me to have sifted through
it all again as of this conversation. But so it is kind of ubiquitous. So to to just
blanket say all students are liars, cheaters and there's no way we could ever
catch them. So we give up on any sense of ethics or integrity. That is not at alll
what you said. | just need to reference in case this is the only time someone's
ever listened to this podcast that that's really important.

Bonni Stachowiak [00:13:31]:

But then the second thing that I'm hearing you say is when | think about food
and | think about nourishment and Danny, of course we're just going so wild on
this analogy, but I'm thinking if | could have been with you on that Disney cruise,
| don't eat red meat except for, by the way, pepperoni. Does that make any
logical sense? No, it doesn't. And then we have our friend's son is allergic to
peanuts. And so | mean just think about all of the myriad. So the first half of |
guess this part of our conversation is like, please don't assume everyone's a liar
and a cheater. And this second part is please understand the vast variables that
take place in any learning context and especially as we start to wrestle through
arfificial intelligence. So I'l allow you to perhaps if you anything you'd like to say
around yes, maybe let's not assume everyone's a liar and a cheater. And
second, anything you'd like to say around the variability in one's diet, one's
nourishment, one's learning.

Danny Liu [00:14:44]:

So | think one thing that has been quickly corroded when Al came in is trust. Trust
between teachers and students, primarily because we were using Al without
telling students and they were using Al without telling us. And basically we just
hush hushed it. And a couple of recent articles out from New York Magazine
and New York Times, I'm sure your listeners have seen those really just spoke to
how professors using ChatGPT and students don't like it, students using ChatGPT
and professors teachers don't like it. And so the trust element | think is really
important. And the reason why | bring that up is because what we're trying to
say, | guess through a menu metaphor and through an open assessment where
we just accept the reality that students, we're going to assume that students will
be using Al and in ways that we don't necessarily want them to be using Al,
even though we want to tell them, with our best intentions, not to use Al in
certain ways when they're not in front of us. We just don't know. We're saying to
students in those open assessments that we will be your guide, as your teachers.
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Danny Liu [00:15:46]:

We will frust you to make the good decisions. We will also have these
assessments where they will be secure, and they'll be secure in a way which is in
person. We'll have a conversation with you wherever it is, and then you can,
through those assessments, trust us as educators, as an institution, that the piece
of paper you walk away with at the end of the day matters and mean
something. That we're going to have these assessments where open
assessments, we're going to trust you to make the right choices and we're going
to have these secure assessments where you're going to trust us, that you're
going to be accurately measured on what you've learned. And so that's kind of
why we go for this kind of open, secure approach to assessment at Sydney, and
also why we don't, | guess, prefer the metaphor of scales. Because with scales, it
implies that there is a decision that we can make for students about what they
do with Al. And the redlity is there is no decision we can make for students. In a
way, it's taking away the agency and trust with students because it's saying to
them that, well, for this assessment, it's going to be an orange light.

Danny Liu [00:16:53]:

You can only use Al for X, Y or Z. And that kind of takes away the agency in a
way. So | think not everyone lies. | want to say that, | guess most of our students
want to do the right thing. They want to learn, but they have the temptation of
Al there that is saying, | can do this work for you. Just click, just chat with me.
And what we need to do as educators, we need to shift that conversation
towards, yes, we know that this Al is there to do the work for you, but our role as
teachers is not to be cops, it's to teach and therefore to be in a position where
we can trust you and help you make the right choice. So that's the first one in
terms of the variability in our learners.

Danny Liu [00:17:33]:

| think it's really important to remember that people learn in all different ways
and they're all different kinds of people with different needs. And so | was having
a chat with a couple of my writing colleagues recently. I'm a biologist, and so
chatting with people from the other end of the spectrum is often refreshing. And
| was asking them about how some of their Colleagues are putting in place
things called anti Al pledges or getting their students to, to shun Al in class. And |
was asking them how they perceived this meant and they said, you know, if we
make those decisions for our students, we're taking away their agency. We're
taking away the agency to choose what works for them in their learning, what
their needs are in their learning. Perhaps they have particular learning needs
that we don't even see which Al can help them through. And so | think it's really
important to think about that.
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Danny Liu [00:18:27]:

Are we building classrooms within the context of Al that are giving increasing
agency for our students and increasing that trust relationshipe Or are we putting
in place policies, guidelines, syllabus statements which are actually eroding that
trust2 And not only eroding that trust in a way which is saying we're going to be
putting in these rules that we know that you're not necessarily going to follow.
We're just going to turn a blind eye to that or we're going to be eroding frust in
other ways. So | think it's really important to recognize that that Al can help in
many different ways and our role is to guide, not to be cops.

Bonni Stachowiak [00:19:04]:

Let's move ourselves then into some practical examples of what this might look
like. So describe for us, since most of us probably could have at least some, by
the way, in my case, a very minimal knowledge of biology. We're really working
at alow bar here. Danny, | gotta warn you, a really simple assignment that may
have occurred in an Introduction to Biology course for undergraduates before
Nova November 2022 with the release of Al's chat based large language
model. So what, give me a contrast. What might that assessment? By the way,
those typical assessments back then may not have been very effectively, you
know, thought through for integrity reasons, et cetera, but like just do a contrast
for us. What does this kind of used to look like and then what might it look like
today at the University of Sydney, using a menu approach to assessments.

Danny Liu [00:20:02]:

Okay, so a very typical undergraduate biology thing is a lab report or maybe a
mini paper as we would call it. And so pre chatgpt we would have students do
an experiment in class and then take that away and do some analysis, look up
the literature and then basically write up a report like a mini paper. Those taught
students valuable skills like data analysis, literature searching, putting together
different ideas and putting tfogether a coherent train of thought. Most of the
time coherent. And so in today's, | guess, world with Al, students could use Al for
every single one of Those things, they could feed their data into an Al that
analyzes this and then get that same Al to write up a result section, a discussion
section to look up real literature, non hallucinated references, and put it all
together in the space of five minutes. And very easy for people to do. And so |
guess our role as teachers in that context would be to say to students, okay,
what are the key learning outcomes we want you to gain? Is it to learn data
analysis¢ Is it to learn long form writing? Is it to scour the literature? And when we
can determine what those key learning outcomes or our values are as teachers,
then we can help students to say, okay, well, the key learning outcome here is
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integration of literature into your results. Okay, it's not data analysis, at least not
yet.

Danny Liu [00:21:27]:

So we're going to show you some Als that could help you speed up the data
analysis. You don't have to spend all your fime doing that because that's not the
key learning outcome. But one of the key learning outcomes is the integration of
these ideas from literature into your writing. And so we're going to encourage
you not to use Al there, knowing full well that you could choose the unhealthy
choices and we probably wouldn't know. Right. And then, so our role then is to
be teachers and motivate the students towards these healthy choices of Al and
guide them and show them what they look like. Again, just telling them, knowing
full well, we just don't, we won't, we won't actually know. But then saying to
them, because we think it's really important for you to have achieved this
learning outcome of integrating literature with your data or all those kinds of
things.

Danny Liu [00:22:13]:

We're going to have these secure assessments later on where we will actually be
able to measure this. Maybe it's a conversation with you in class, five minutes
where we will say, okay, well you see how you did this thing here in your, in your
paper. What happens if the judiciary said thisg What would that mean? And
they would have to think about this and show us their way of thinking and that
they have actually learned how to do that digital integration. So it's that kind of
balance between the openness of assessment and also the security of some
other assessments.

Bonni Stachowiak [00:22:40]:

And you mentioned, Tricia and | will certainly link back to that episode as well as
to their book. | know one of the things that they're doing here in the States
through the UC system, she mentioned this on that episode, is setting up secure
testing centers. And | believe she said collaborating, it was either community
colleges or State colleges, it kind of doesn't matter for my example here, I'm sure
it matters for them. But, but this idea of. Because | was even thinking when
you're talking about biology, so many of our STEM students, | don't know what
percentage, it totally varies depending on the type of institution. But a ot of
people might be wanting to go to medical school. And so a lot of the, the
responses | get from people are like, well, we got to get them ready to take the
mcat, which is the name of the. And so, yes, you will be in some cases today, in
this day and age, taking secure assessments, high stakes for something as
crucial as getting info the medical school you want to go to, et cetera.

Page 9 of 18 BY-NC-SA 4.0



=TEACH I NG PODCAST | EPISODE 584

IN HIGHER ED

Bonni Stachowiak [00:23:40]:

So we're not saying naively that you're never going to need to prove, you know
something in a very high stakes, very, very secure. What I'm hearing you say,
Danny, and | also heard echoed in that other episode is, but realistically, while
we're getting you ready to do that, there might be lots of possible menu choices
for what that could look like to get ready for that particular context. And just
having the respect that that might look different for different people. Am | kind
of, am I, am | doing that well2

Danny Liu [00:24:13]:

Yeah. So | think that there's the, there's two sides to that. There's the kind of the
what you do in preparation for an assessment and what you do for the
assessment itself. And | think you're absolutely right that in preparation for
assessment, everyone learns different ways. And our role, again is as teachers to
help them think about how they can be doing the work of learning, because
that's really important on the actual assessment or the secure assessment side of
things. | want to say that assessment security is not just exams. There are many
different ways to do secure assessments where we will have much higher
confidence that we are actually knowing that the student has learned or nof,
that are not exam based. And so you could have regular conversations with
your students in class, for example, or you could have interactive orals which are
taking off in Australia around the world, where you kind of have a scenario
based activity where you talk the student through a scenario and they
demonstrate and synthesize and extend their knowledge for you.

Danny Liu [00:25:05]:

And that's really powerful way to kind of know if students have actually learned
or not. So there are lots of ways which are not exam based. And | think one of
my colleagues used the idea of a varied diet of assessment just to carry the
food analogy a bit further. It's that we don't just want Exams. Sometimes there
will be necessity for some, sit down exams, invigilated exams, but often we need
to be more creative in how we think about how we reliably and validly assess
that learning has happened. And many of those do not have to involve exams
as uncomfortable as that reality is.

Bonni Stachowiak [00:25:39]:

And you used a somewhat STEM centric example of exams and I've been doing
the same. So how about for our writing teachers, for those professors who focus
on writing? | think we can extend this to say it can't. Our assessments cannot
only be written work. Is that, | mean, so just like you're saying, please don't have
a diet where it's only exams in something more like a STEM field. Can we apply
that same logic to something like tfeaching someone how to write?
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Danny Liu [00:26:08]:
So what would you say would be the main learning outcomes of a, of a first year
writing course?@

Bonni Stachowiak [00:26:15]:

Yeah, | mean, so much of this is like it really depends on the professor. Right. So.
And on the assignment with that professor. So sometimes they're wanting to
have people. We've had lots of conversations on this class around the blank
slate. So sometimes writing professors are saying, | want to teach them to wrestle
through that blank slate and not instantly go to the Al and tell it to generate all
their ideas. But | need a writer to be able to have a blank slate and to know how
to move through that.

Bonni Stachowiak [00:26:43]:

So maybe we just use that as an example rather than me listing off a bunch
because | have like 20 in my mind right now. So. But creatively wrestling through
the tension involved in a blank slate on really any kind of writing.

Danny Liu [00:26:56]:

Okay. And you're absolutely right. You know, with a blank slate these days, the
temptation which many people do take is to just go to Al and say, hey, there's
this idea, help me, help me get started. And that is a, a key issue that | think as
humans we shouldn't just cave off creativity into Al all the time. So in those
sifuations, what | would say is, don't get rid of your essay, keep it. But just know
that your essay can no longer be a reliable measurement of your student cohort
learning. It can definitely be used to motivate and encourage long form thinking
and long form writing and getting creative from a blank slate. But it can't be
used as reliable measurements.

Danny Liu [00:27:33]:

The question is, is okay, don't get rid of the essay, but you also need to have
secure moments of assessment where we can measure that learning outcome
of can you get started from nothing? And so maybe one of the ways that you
could, you could do that is through a interactive oral. Maybe the scenario is the
examiner is a, | don't know, a marketing client perhaps, and the student is a
marketer. And what needs to happen is the marketing client, during this 15
minute conversation with the student, you'll say, you know, I've got this great
idea for my product. How do | get started? Or what do you think about this?
And so that scenario allows the students to start from a blank slate, think on the
spot and really demonstrate their ability to achieve or that they have achieved
that learning outcome of being able to go from nothing to some idea. And then
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that conversation is not an oral exam. It's not kind of these fixed questions. It's a
very live, exploratory conversation between the teacher and the students where
the student can say something and the teacher can kind of, you know,
encourage them to follow particular lines of thought to see whether the student
has actually achieved the learning outcome of being able to create it from a
blank slate. So there are different ways to achieve this.

Bonni Stachowiak [00:28:43]:

| think this is so helpful. Dani, | keep thinking about, you're really inspiring me so
much right now and I'm sure so many people who are listening. I'm finding
myself reflecting that when | get into wanting to control the learner, that's when |
get myself into tfrouble. So something that I've been attempting to do a lot more
of it. It wasn't necessarily entirely aligned with the emergence of chat based Al
tools. But, you know, certainly it's exasperated the desire would be to have
students more extemporaneously reflect on something. So | might have, | might
use. Inside of our learning management system, we have a video tool that
allows them to easily just record themselves and, or record their screen.

Bonni Stachowiak [00:29:31]:

And so in my dream world, Danny, in my dream world, it would be, you know,
we're getting you curious about these ideas. I'm thinking | teach most years a
class called Personal leadership and Productivity. So part of this is theoretical.
You know, what are the habits and what will it mean to live a quote unquote
productive life?2 What does that even mean?2 What is the good life in my, you
know, unique context? And then some of this is really practical. Setting up a
digital calendar, setting up a digital task list and then having projects that you
collaborate with other people, you know, all the things. But | find myself like, |
want to say, please don't read a script to me because | know that you just went
to ChatGPT and copied my prompt. And | just wanted you to think about like,
what are the different things in your life that you may find this in, but it does
come back. | can assume they're a liar and a cheater.

Bonni Stachowiak [00:30:24]:

That's not going to be really helpful. Or | could assume there's a lot of baggage
there that whatever it is they have to say or write in the case of a writing class
won't be good enough. And you mentioned trust earlier, Danny. And | think
about the trust is just so broken, and we. And it wasn't us necessarily that broke it.
I'm sure all of us should really admit to ourselves probably we've contributed to
this, but this has been going on for these people that we get the privilege of
teaching for such a long time and to ask them to sort of unlearn that. | was
going to mention one thing and would love to hear if you have examples of this

Page 12 of 18 BY-NC-SA 4.0



=TEACH I NG PODCAST | EPISODE 584

IN HIGHER ED

too. One way | try to build up trust, Danny, is to show them that I'm doing this in
my life.

Bonni Stachowiak [00:31:07]:

So if I'm going to ask them to go through the friction of using a digital calendar, |
will show them. Here's my. This exact same thing I'm asking you to do. Here's
mine. This exact same task management. And I'm asking you to think through
using a verb in the beginning. Is it write, call, schedule, ask. You know, that thing
with the colon like, what is ite I'm specifically trying to do here? Here's my task list.

Bonni Stachowiak [00:31:31]:

Here's some examples from my life. So | think we can really help build up the trust
when we show ourselves choosing not to use Al, using it for this, but not for this,
and sort of talk about our own diet and our own nourishment, and maybe that
helps restore some of the tr. | don't know if you have any examples that you've
come across in how us being tfransparent about our own use or not use can
conftribute in some ways to trying to foster some more trust here.

Danny Liu [00:32:03]:

| think the role of a teacher is to model the use of these things and to say to
students, you know, there was this time where | used Al, maybe to write a grant
application where | just didn't care about it. And. And | used it because it was
the last minute and | just needed to get it done. And if you share those
examples with your students, then they might be able to see, well, my professor
is also a human being. They also are tempted by these technologies to make
these shortcuts and how do we then think through this¢ And then as a professor,
you might say things like, well, | know you guys are under pressure. | Know, you
guys have this tool out there, all these tools out there that can do the work for
you, but if you use those tools in these particular ways, you actually going to be
learning. Are you actually going to be achieving what you came to university or
college forg And, you know, you can share examples of how when you used Al,
what did it take away? What did you lose, but also what did you gain? | think
that the balance is really important. And thinking about if we do use Al for
certain things, then we.

Danny Liu [00:33:09]:

We can accelerate our work, but also, what do we start to atrophy, | guess, in
our own livese And so talking through this, modeling across students, | think is
really important because students are also undergoing this paradigm shift, just
like we are as teachers. In a way, it affects them even more because they're
worried about their graduate prospects. They're worried about what it means for
their, you know, their assessments later on. And so it's really important for us to
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help them move through this paradigm shift as well by modeling as a teacher
and moving away from that kind of thinking that we are. We need to police
them.

Bonni Stachowiak [00:33:45]:

| think also that care comes in and the feedback that comes back to students.
Anything you want to say around building trust as it comes to feedback on
these kinds of assessments that you're describing?

Danny Liu [00:33:57]:

Yeah, the feedback element is important too. It raised an interesting thing about
Al marking for me, actually. It triggers this thing in my head, and it friggers it
because a lot of people are grappling with the question of should we use Al to
give feedback? Should we use Al to mark assignments2 My personal view is we
shouldn't if those assignments count for marks, because if we do that, then what
signals is that sending to our students? It's signaling that a human being isn't
going to read their work. And that's the dangerous slippery slope, because it
means that. That if the feedback that they get, the mark that they get after they
submit this work, a computer is going to generate that for them, not their
professor. And again, that erodes that trust relationship that you've built or you
want to build with your students. And so | think it's really important to think about
how we can promote trust in the classroom and avoid things which will erode
that trust.

Bonni Stachowiak [00:34:55]:

I've got a dear colleague. I'm thinking back to that timeframe | mentioned to
you, 2020. And | just remember us sitting with her, and she was just, | mean,
everyone just so devastated, right. And she was having such a hard time, and
we were frying to tell her, you don't have to write volumes and volumes and
volumes of feedback to your students and just wanting her to be so much more
gentle with herself. And the reason I'm thinking back on that is, is that | tend to
also be someone, Dani, who really wants. | want every student to know that |
care about reading every word, everything. And that sometimes those of us that
are on that end of providing feedback, we might not have an imaginative
capacity for the kinds of feedback you didn't talk about. And that is the ones
that don't count for grades or don't count for marks.

Bonni Stachowiak [00:35:51]:

And I've been really infrigued by people who are sort of challenging my, like,
wanting there to be a human involved in every interaction. Because I'm thinking
back to students that have shown up in, whether it's someone's research or
more anecdotal stories from students where they actually like to have a chance
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to talk to the Al first to relieve some of their fears before they talk to the
professor. And as much as |, | know most of us, not all of us, most of us don't want
to be scary to our students like we wish that we weren't. But to some degree,
any kind of power dynamic like that, no matter how hard we try to get rid of it,
it's still going to be there. So I'm really getting kind of curious to think about the
feedback element when it doesn't count for marks, and maybe how | might
want to expand my own imagination around that. And specifically here, I'll just
mention real quick that I'm thinking about the Sway Al tool or SWAY Guide Al
Tool that we've talked about in a previous episode. I'll put the link in the. In the
show notes where it guides students through having difficult conversations.

Bonni Stachowiak [00:37:04]:

And then it'll interrupt a student to be like, oh, you just made a personal attack
on the person that you're partnered up with. Did you maybe want to revisit that
and use some evidence instead of a personal attack? And then what the
professor sees is that they did this assessment, they had this chat, difficult
conversation with the person they were paired up with, and that they took a test
for understanding. Did they listen well enough to understand what the person
was saying with the other opposing perspective?¢ But the professor isn't in there
reading every single word about every single interaction. So they've essentially
allowed that separation from the professor as an evaluator to build up a little bit
of trust. Although, | mean, to the extent to which students actually realize, no,
the professor isn't going to see every word that you say to your colleague, | don't
know if that trust gets fostered 100% of the time anyway.

Danny Liu [00:37:58]:

But yeah, | love the idea of care and relationship. And | think it's really important
to, especially in this world where students are trying to figure out what Al means
for them and what these machines mean for the future. | think that kind of
rediscovery of humanity in the classroom is really, really important. And that's
around that care and relationship that you talk about. And your feedback
example speaks to me and connects with that idea of control and agency
we've been talking about before as well, that many things that we do may
unintentionally cause the loss of control agency for students. And so they feel
the loss of agency, loss of control. And so the example you gave of the Al and
students interact, interacting with Al in order to learn and get feedback, | think is
really powerful. That maybe one way to think about Al for feedback is instead of
us feeding a student's work through Al and then getting some feedback that we
can then send back to them, which is again, like we said before, a bit, it doesn't
send the right message, | think, is to think about how can we use, or how can we
get students to use Al tools in a thoughtful way, where, where maybe they can
then have the agency to send their own work to the Al, perhaps before turning

Page 15 of 18 BY-NC-SA 4.0



=TEACH I NG PODCAST | EPISODE 584

IN HIGHER ED

it in, in order to get that kind of feedback that they otherwise may not be able
to or may not be comfortable getting from their professor.

Danny Liu [00:39:16]:
And so kind of turning it around and saying, how do we give more control, more
agency to students and use Al in the process as well.

Bonni Stachowiak [00:39:24]:

| could keep going on this conversation for a very long time, but | better
discipline ourselves. Let it get us to the recommendations segment. | have a
recommendation | want to make, but first | just want to say, long live RSS feeds.
For those listening who aren't familiar with what an RSS feed is, it stands for Reall
Simple Syndication. And it's just an easy way to get fed all the goodness from
lots of different places into either a single feed or many feeds, | have created a
a new Al RSS feed off of my bookmarking service. So what this looks like is every
single time | save anything having to do with Al, including, by the way, the
articles that Dani and | are talking about on today's episode |, you could, if you
have a RSS reader, you could just easily subscribe so that every single time | put
something out there, you would receive that. And even if you don't have an RSS
feed. I'll also include a link just to a page.

Bonni Stachowiak [00:40:27]:

If RSS is a little bit too heavy of a lift, you could just have the page of all the
articles that I'm saving. But | just want to encourage you, if you don't know about
rss, it's not too late to get on this party. It's a good party to be a part of and really
allows you to have a more speaking of control and autonomy, a lot more
control and autonomy over what comes to you versus succumbing to the
algorithm's decision about what should come to you. And if you're interested in
arfificial intelligence, | save a lot of things and you could have them coming into
either again, that page or to your own RSS feeds, your news or your RSS
aggregator. So, Dani, I'm going to pass it over to you for whatever you would
like to recommend.

Danny Liu [00:41:12]:

Yeah, and | didn't even know RSS was still a thing. | remember having an app on
my phone a long time ago for RSS reading and they died. So that's good to
know. So my recommendation is a book called Broken by Paul LeBlanc. So he
was the ex president of Southern New Hampshire University. | remember reading
this on a plane once and it's one of the few books that have brought tears to
my eyes. My colleagues tell me it's because the environment in the airplane is
very dry and that kind of makes you tear up. But | think genuinely, | was really
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taken by this book because in it he talks about the different kind of social
systems that are meant to build people up but end.

Danny Liu [00:41:44]:

End up not doing so. So the prison system, the health system, and also the
education system, which he's very familiar with. And he talks a lot about the
ideas of care, about relationship, about stories from people, about how we
need to scale these systems, but we should. We need to scale them, but in a
way which can still emphasize and convey care for people. So | really love the
book and it's a really great read for teachers, administrators, everyone in
between to think about how the things that we put in place in the classroom, in
our curricula, in our strategies, really can make or break care for our students,
the people that we serve.

Bonni Stachowiak [00:42:23]:

Oh, wow. I'm familiar with his work, but | have never heard of this book. That's so
great. I'm looking forward to looking more into that because that's what | need,
Danny, is more books | want to read. But the nice part is when you have a good
system for capturing them. There's so much goodness to be found. How fun.
Thank you so much for introducing us to this new for some way of thinking about
how to confuse students less about Al, how to build and rebuild that trust, and
how just to bring our integrity more into the ways we're trying to wrestle with all of
this and facilitate learning for students.

Danny Liu [00:43:01]:
Thank you for the conversation. It's been great.

Bonni Stachowiak [00:43:05]:

Thanks once again to Danny Liu for joining me on today's episode and for all
these thought provoking ideas that are going to be swimming around in my
head for some time to come. Today's episode was produced by me, Bonni
Stachowiak. It was edited by the ever talented Andrew Kroeger podcast.
Production support was provided by the amazing Sierra Priest. It's time for you, if
you haven't done it yet, to sign up for the Teaching and Higher Ed Weekly
Update, you can head on over to teachinginhighered.com subscribe and start
receiving the Show Notes link so you don't have to remember to go get them, as
well as some other resources that are only found in those updates. Thank you so
much for listening and I'll see you next time on Teaching in Higher Ed.
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